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Abstract

Purpose: To investigate the impact of empathetic leadership on
psychological safety and its subsequent effect on school team
performance and pedagogical innovation adoption during the first
academic quarter (Q1).

Design/methodology/approach: An explanatory sequential mixed-
methods design was employed. Quantitative survey data from 245
educational practitioners across five urban secondary schools were
analyzed using multiple regression. This was followed by a qualitative
thematic analysis of 18 purposive semi-structured interviews.

Findings: strongly correlated  with
psychological safety (r = 0.78,p < .01), accounting for 62% of the
in overall team performance. Psychologically safe

higher adoption rate of

Empathetic  leadership
variance
departments demonstrated a 40%
pedagogical tools, including generative Al and LMS repositories.
Thematic analysis identified "active vulnerability” and "relational
discernment” as the most effective leadership strategies.

Practical implications: Educational districts must systematically
integrate emotional intelligence metrics into principal evaluation
frameworks. Cultivating psychological safety is a non-negotiable
prerequisite for rolling out complex educational technologies and
mitigating teacher burnout amidst heavy administrative workloads.

Originality/value: This links relational
leadership behaviors directly to systemic technological agility,

offering a novel, human-centric framework for managing disruptive

research empirically

pedagogical changes within modern educational ecosystems.
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Introduction

The landscape of educational leadership is continually evolving, heavily
influenced by changing accountability standards and diverse practices across global
school environments (Camarero-Figuerola et al., 2022; Hallinger & Ko, 2015).
Understanding the essential elements of school culture is paramount, as these
fundamental contexts dictate how effectively educational institutions function on a
daily basis (Taajamo et al., 2023). Within these complex environments, the interplay
between culture, self-perception, and schooling holds profound implications for
students' cognitive and emotional development (Caliboso et al., 2024). Furthermore,
educators must possess specialized content knowledge to shape their professional
identity and consistently deliver high pedagogical competence (Mugume &
Katusiimeh, 2024). Ultimately, navigating this multifaceted educational landscape
requires robust leadership paradigms that can synthesize academic rigor with

deeply supportive organizational cultures.

Establishing psychological safety within these educational frameworks is
critical, as it directly fosters inclusive learning spaces and sustains long-term team
performance (Charteris et al., 2024). The multidimensional benefits of psychological
safety extend beyond immediate tasks, actively promoting flourishing relationships
in both professional and broader life contexts (Gosai et al., 2023). In high-stakes
collaborative environments, such as hospital wards, psychological safety has proven
essential for reducing interpersonal conflict and enhancing transactive memory
systems among teams (Lavelle et al., 2022). Similarly, within schools, cultivating this
psychological security serves as a vital mediational buffer against employee silence
and severe job burnout among educators (Kassandrinou et al., 2023). Additionally,
when institutions balance this safety with pedagogical innovations like authentic
assessments, both student engagement and overall academic well-being

significantly improve (Wake et al., 2024).

Vol. 4 No.2 2024 159



HAMKA INSIGHT
https://doi.org/10.51574/hamka.v4i2.123

Despite widespread acknowledgment of psychological safety's immense
value, a significant empirical gap remains regarding its structured implementation
specifically within primary and secondary educational leadership teams. While
comprehensive models for health leadership education and their systemic impact
have been extensively documented, equivalent frameworks tailored for school
administration are remarkably scarce (Careau et al., 2014). Research has thoroughly
explored how psychological safety mediates job satisfaction and affective
commitment in medical settings, particularly during global crises, yet direct
educational equivalents are distinctly lacking (Li et al., 2022; Mohammadi et al.,
2020). Furthermore, studies have investigated the cultural nuances of implementing
agile, safety-driven methods in international corporate environments, but these
valuable insights are rarely translated into local school contexts (Thorgren &
Caiman, 2019). Even contemporary educational studies often focus narrowly on
student-level problem-solving constructs—such as spatial mathematics—leaving
the broader administrative leadership dynamics critically under-researched

(Andriani & Fraser, 2023).

Addressing this distinct void, the current study introduces a novel
conceptualization of educational leadership that deliberately merges psychological
safety with robust emotional intelligence paradigms (Mugabekazi et al, 2026).
Unlike previous research that predominantly relies on traditional, hierarchical
metrics, this study approaches leadership through a modern virtue-based model
designed specifically for educators (Lopez Gonzalez et al., 2024). The research
highlights outside-the-box leadership strategies and discerning transformational
approaches that collectively challenge conventional, rigid assumptions of school
administration (Hermans, 2021; Werang et al., 2023). Much like designing a realistic
learning trajectory to help students conceptually construct mathematics, this study

maps a clear, innovative pathway for developing empathetic administrative
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behaviors (Susandi & Navarro, 2024). By synthesizing these diverse, cross-
disciplinary frameworks into a unified educational model, this research offers a

fresh, unprecedented perspective on accelerating collective faculty performance.

Consequently, the primary objective of this research is to formulate and
formally evaluate actionable strategies for building psychological safety among
school leadership teams. Specifically, the study aims to determine how
transformational leadership practices directly influence teachers' job satisfaction
and overall organizational commitment (Metaferia et al., 2023; Rohim et al., 2023).
An additional goal is to assess how psychological safety can facilitate the ethical
integration of transformative pedagogical technologies, such as artificial
intelligence, into daily classroom routines (Nkolika, 2024). The research will also
explore the utilization of digital learning management feedback repositories to
systematically encourage continuous action and transparent communication
between school leaders and staff (Chirubvu & Muzerengi, 2024). By rigorously
addressing these objectives, the study intends to provide definitive, evidence-based
pathways for elevating both teacher morale and subsequent academic

achievement.

The urgency of this research is profoundly underscored by the increasingly
disruptive changes and complex anthropogenic challenges currently facing the
global educational landscape (Godfrey et al., 2026; Vanlommel et al., 2025). Today's
school leaders are compelled to navigate an intense array of administrative burdens,
including the rigorous documentation management required for advancing teacher
professional education programs (Dwiyanti & Gabriel, 2023). Amidst these intense
operational pressures, there is a pressing societal demand to enact equitable
leadership practices that adequately support students from marginalized, low

socioeconomic backgrounds (Tan et al, 2025). Furthermore, establishing
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comprehensive educational leadership is a timely, non-negotiable necessity for
championing inclusive education and ensuring that diverse learning needs are
universally met (Valdés et al., 2026). Therefore, actively integrating psychological
safety is not merely a theoretical ideal, but an urgent, practical survival mechanism

for modern schools facing relentless systemic volatility.

Ultimately, this study offers substantial theoretical and practical contributions
by thoroughly redefining how psychological safety enhances collective school
performance. On a theoretical level, the findings will meaningfully expand the
current understanding of how humble leadership actively promotes critical
knowledge sharing within professional learning communities (Qu et al, 2024).
Practically, the research provides school management staff with actionable
blueprints to create authentic, sustainable opportunities for informal teacher
leadership (Meirink et al., 2020). By fostering an environment where educators feel
genuinely secure to innovate and collaborate, policymakers can utilize these
insights to draft more supportive administrative frameworks. In conclusion, this
research empowers educational institutions to transform potential psychological

vulnerabilities into resilient, high-performing organizational strengths.

Method

This study employed a mixed-methods explanatory sequential design to
comprehensively investigate the implementation of empathetic leadership within
educational settings. The initial phase utilized a quantitative approach to objectively
measure baseline levels of psychological safety and perceived team performance
among school staff. Following this, a qualitative phase was conducted to explore
the specific leadership strategies utilized during the first quarter (Q1) of the
academic year. This dual-phase structure allowed the research to move from broad

statistical trends to in-depth, contextualized leadership behaviors. Consequently,
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the design effectively captured both the measurable outcomes and the nuanced

human experiences underlying these organizational metrics.

The selection of an explanatory sequential design was explicitly driven by the
complex, relational nature of the research objectives. Quantitative surveys alone
could not sufficiently capture the intricate interpersonal dynamics that define
empathetic leadership and psychological safety. By integrating follow-up qualitative
interviews, the study could triangulate the data to explain why certain psychological
safety metrics improved or stagnated across different departments. This
methodological synergy ensured that the resulting strategies were grounded in
empirical data while remaining deeply contextualized to the lived experiences of
educators. Ultimately, this approach provided a robust, actionable framework for

school leaders navigating the intense pressures of the Q1 planning cycle.

Research Participants, Subjects, or Samples

The primary participants for this study comprised 245 educational
practitioners, including principals, middle-management leaders, and teaching staff
from five urban secondary schools. To ensure a representative distribution across
various professional roles and experience levels, a stratified random sampling
technique was utilized for the initial quantitative phase. The selection criteria
required participants to have been employed at their respective institutions for at
least one full academic year prior to the Q1 intervention. This prerequisite ensured
that all respondents possessed a solid foundational understanding of their school's
pre-existing organizational culture. Restricting the sample to these criteria
guaranteed that the reported shifts in psychological safety were authentically linked

to the recent leadership strategies rather than general onboarding transitions.
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For the subsequent qualitative phase, purposive sampling was employed to
select a subset of 18 participants for in-depth interviews. These individuals were
deliberately chosen based on their survey responses, specifically targeting
departments that exhibited the most significant changes in psychological safety
scores. This targeted approach allowed the researchers to extract rich, localized
narratives regarding the exact empathetic leadership behaviors that drove these
cultural shifts. The diverse demographic profile of the participants, which includes
variations in tenure and educational roles, directly informed the thematic analysis
of the qualitative data. The specific demographic characteristics of the

comprehensive participant pool are detailed in Table 1 below.

Table 1. Demographic Characteristics of Research Participants (N = 245)

Demographic Category Frequency Percentage
Variable (n) (%)
Professional Role  Principal / Vice Principal 15 6.1%

Department Head / 42 17.1%

Middle Manager

Teaching Staff 188 76.8%
Years of 1 -5 Years 68 27.8%
Experience

6 - 10 Years 95 38.8%

> 10 Years 82 33.4%
Gender Female 142 58.0%

Male 103 42.0%

Data Collection Instruments and Procedures

Data collection during the quantitative phase was executed using a

structured, 25-item Likert-scale questionnaire administered via a secure online
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platform. The survey integrated adapted constructs from validated psychological
safety scales and empathetic leadership assessments tailored specifically for
educational environments. To ensure data integrity, the instrument underwent a
rigorous pilot test with 30 non-participating educators to verify face and content
validity prior to widespread distribution. Subsequent reliability analyses yielded a
Cronbach’s alpha coefficient of 0.88, indicating strong internal consistency across
all measured dimensions. This validated instrument accurately quantified the staff's
perceptions of vulnerability, error-reporting comfort, and leadership empathy

within their respective departments.

Following the survey analysis, qualitative data were gathered using semi-
structured interview guides designed to probe the specific strategies implemented
by leaders during Q1. The interview protocol consisted of open-ended scenarios
that prompted participants to describe actual critical incidents related to team
performance and emotional support. Fieldwork was systematically scheduled
during the final two weeks of the first quarter to ensure the leadership interventions
were fresh in the participants' minds. Each interview lasted approximately 45 to 60
minutes and was conducted in a neutral, private setting to maintain absolute
confidentiality. All sessions were audio-recorded with explicit participant consent
and immediately transcribed verbatim to preserve the operational context of the

responses.
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Data Analysis

Quantitative data derived from the survey were systematically cleaned, coded, and
processed using IBM SPSS Statistics software (Version 28). The analysis
commenced with descriptive statistics to establish the mean scores and standard
deviations for both empathetic leadership behaviors and team psychological
safety. Following this, multiple regression analysis was applied to determine the
predictive strength of specific leadership actions on overall school team
performance. The statistical modeling explicitly tested the hypothesis that
psychological safety acts as a crucial mediator between empathetic administration
and faculty productivity. This rigorous computational approach isolated the most
impactful leadership variables operating within the specific timeframe of Q1.

The qualitative interview transcripts were subjected to a rigorous thematic analysis
using NVivo 12 qualitative data analysis software. The analytical procedure
followed a structured framework, beginning with line-by-line familiarization and
the generation of initial semantic codes. Researchers then recursively grouped
these codes into broader, actionable themes, such as "destigmatizing failure" and
"active emotional check-ins." To ensure analytical rigor and mitigate researcher
bias, a secondary coder independently reviewed a 20% sample of the transcripts
to establish inter-rater reliability. This meticulous coding process effectively
distilled raw narrative data into the specific, replicable leadership strategies
presented in the findings.

The final stage of data analysis involved a systematic integration of both the
quantitative and qualitative findings. Researchers cross-referenced the statistical
regression models with the emergent qualitative themes to build a comprehensive
matrix of effective leadership behaviors. For instance, areas showing statistically
significant improvements in error reporting were directly mapped to the narrative
evidence of leaders practicing active vulnerability. This methodological synthesis
ensured that the resulting Q1 strategic framework was both numerically validated
and practically descriptive. Ultimately, the integrated analysis provided a cohesive,
evidence-based roadmap for accelerating school team performance through
structured empathy.
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RESULTS AND DISCUSSION
1. The Mediating Role of Psychological Safety on Team Performance
The quantitative phase of this study revealed a significant positive correlation
(r=0.78, p < .01) between empathetic leadership practices implemented in Q1 and
self-reported psychological safety among the 245 educational practitioners.
Multiple regression analysis indicated that psychological safety accounted for 62%
of the variance in school team performance and organizational commitment. As
detailed in Table 2, the regression model confirms the robust predictive strength of
empathetic leadership on both psychological safety and subsequent team

performance metrics.

Table 2. Multiple Regression Analysis Predicting Team Performance (N = 245)

Model Unstandardized Standard Standardized t- p-
Variables Coefficients (B) Error (SE) Coefficients value value
B
(Constant) 1.452 0.215 - 6.753 <
.001
Empathetic 0.684 0.042 0.542 16.281 <
Leadership .001
Psychological 0.712 0.051 0.615 13.960 <
Safety .001

> Note. R? = .620, Adjusted R* = .617, F(2, 242) = 194.35, p < .001.

This study aligns with the research of Kassandrinou et al. (2023), who found
that psychological safety serves as a crucial mediational buffer against employee
silence and job burnout among teachers. Furthermore, the findings corroborate

international data from Chinese hospitals, where psychological safety and affective
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commitment heavily mediate job satisfaction (Li et al., 2022). By cross-referencing
our educational data with healthcare sector studies—such as the role of
psychological safety in improving transactive memory systems and reducing
interpersonal conflict (Lavelle et al., 2022), particularly during high-stress crises like
COVID-19 (Mohammadi et al, 2020)—it becomes evident that empathetic
structures are universally foundational for high-stress collaborative environments.
Regionally, this research strongly aligns with Rohim et al. (2023) in Medan,
Indonesia, demonstrating that active leadership contribution drastically improves
organizational commitment and work achievement. Similarly, our quantitative
results reflect broader global trends observed in Addis Ababa, where
transformational leadership directly influences teacher job satisfaction (Metaferia et
al, 2023), and Hong Kong, where principal leadership effects are tied tightly to

educational accountability (Hallinger & Ko, 2015).

Specifically, this study aligns with the research of Taajamo et al. (2023) and
Camarero-Figuerola et al. (2022), which emphasized that understanding the
essential elements of school culture and leadership practices is critical across diverse
global contexts, such as Spain. Furthermore, our findings corroborate the assertions
previously mentioned in the Introduction regarding the necessity of a virtue-based
model of leadership education (LOpez Gonzalez et al., 2024) and the importance of
discernment as a predictor for transformational leadership in Indian Catholic
schools (Hermans, 2021). Unlike prior literature that primarily focused on agile
corporate environments across cultures (Thorgren & Caiman, 2019) or broad health
leadership education programs (Careau et al., 2014), this research successfully
bridges the theoretical gap by proving these dynamics function identically within

primary and secondary educational systems navigating disruptive change
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(Vanlommel et al, 2025). This holistic perspective is essential for developing
outside-the-box leadership capable of addressing the complex cultural, emotional,
and cognitive implications of modern schooling (Caliboso et al., 2024; Werang et

al., 2023).

The primary implication of these findings is that educational districts must
officially integrate emotional intelligence metrics into their leadership evaluation
frameworks, moving beyond mere administrative key performance indicators
(Mugabekazi et al., 2026). Practically, this research contributes to the field by
proving that investing time in Q1 to establish psychological safety is not a soft-skill
diversion, but a measurable driver of organizational flourishing in academic, sport,

and life contexts (Gosai et al., 2023).

Consequently, a major theoretical contribution of this study is the expansion
of current paradigms regarding how humble leadership actively promotes
knowledge sharing via psychological empowerment in professional learning
communities (Qu et al., 2024). On a practical level, these findings provide school
management with actionable blueprints to foster informal teacher leadership
(Meirink et al., 2020) and to strategically plan for inclusive educational spaces
(Charteris et al.,, 2024; Valdés et al., 2026). Cultivating this secure environment is
especially critical for enabling equitable school leadership practices that support
students from low socioeconomic backgrounds (Tan et al, 2025) and for
maintaining intelligent, humane educational responses in the Anthropocene

(Godfrey et al., 2026). However, this study is subject to several limitations.

Methodologically, the cross-sectional nature of the Q1 intervention restricts
our ability to evaluate the longitudinal sustainability of these empathetic practices

as teacher fatigue naturally increases later in the academic year. Furthermore,
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practical constraints, such as the severe operational challenges teachers face when
balancing pedagogical innovation with psychological safety (Wake et al., 2024)—
including integrating ChatGPT ethically (Nkolika, 2024), utilizing LMS-based
feedback repositories (Chirubvu & Muzerengi, 2024), or managing the rigorous
documentation of Teacher Professional Education Programs (Dwiyanti & Gabriel,
2023)—were not fully controlled for in the regression model. These limitations
suggest that while empathetic leadership significantly mitigates burnout, it cannot
entirely neutralize the heavy cognitive load required for specialized content delivery
(Mugume & Katusiimeh, 2024), such as guiding students through complex, multi-
stage problem-solving frameworks (Andriani & Fraser, 2023) or designing realistic
learning trajectories for foundational cognitive concepts (Susandi & Navarro, 2024).
Therefore, future research must employ longitudinal designs with larger, more
diverse samples to determine if these localized findings remain generalizable

despite systemic resource deficits.

2. Actionable Empathetic Strategies: Humility and Relational
Practice

The qualitative thematic analysis of the 18 interviews identified "active
vulnerability" and "relational discernment" as the two most effective empathetic
leadership strategies during Q1. Teachers reported feeling most secure when
principals openly acknowledged their own operational challenges and prioritized
relational well-being over immediate compliance. To empirically substantiate these
findings, specific interview excerpts vividly capture how these theoretical concepts
manifested in daily faculty interactions. Regarding "active vulnerability," one senior
teaching staff member (Participant 7, >10 years of experience) highlighted the

profound impact of a principal's transparency:

"When the principal openly admitted during our first Q1 briefing that

he was also struggling to navigate the new digital curriculum standards,
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the tension in the room instantly vanished. It wasn't about lowering our
academic targets; it was the realization that it was safe to make mistakes
and figure the system out together without the fear of immediate

penalization."

Similarly, demonstrating the practical application of "relational discernment,”
a middle-management leader (Participant 12, 4 years of experience) explained how
prioritizing emotional bandwidth over rigid administrative compliance transformed

team morale:

"Twas completely overwhelmed with the Q1 administrative backlog and
the sudden shift in departmental goals. My supervisor didn't just email
me demanding the paperwork; she pulled me into a 1-on-1, actively
listened to my specific bottlenecks, and temporarily adjusted my
deadlines. That small act of relational grace provided the psychological

safety I needed to actually complete the project efficiently.”

These narrative accounts explicitly illustrate that psychological safety is not
organically generated but must be deliberately engineered through consistent,
humble leadership behaviors. This direct qualitative evidence reinforces our
quantitative findings, proving that when educational leaders replace punitive
administrative structures with empathetic dialogue, they directly mitigate the risk
of severe job burnout (Kassandrinou et al., 2023) and foster an environment where
teachers feel empowered to tackle complex pedagogical challenges without the

paralyzing fear of failure.
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This study aligns with the research of Qu et al. (2024), which emphasizes that
modesty brings gains, effectively linking humble leadership to enhanced knowledge
sharing via psychological empowerment. By adopting an emotionally intelligent,
relational practice during disruptive change, leaders create a stable anchor for their
staff (Vanlommel et al.,, 2025). Furthermore, these qualitative insights reflect the
necessity of a virtue-based model of leadership education (Lopez Gonzalez et al.,
2024) and echo findings from India, where discernment is a critical predictor for
transformational leadership (Hermans, 2021). When comparing our localized data
with broader global perspectives—specifically school leadership practices and
challenges in Spain (Camarero-Figuerola et al.,, 2022) and the essential elements of
school culture mapped in the international TALIS 2018 data (Taajamo et al., 2023)—
it is clear that navigating complex school cultures requires highly contextualized
empathy (Caliboso et al., 2024). This strongly supports the qualitative case study by
Werang et al. (2023), which explored how outside-the-box leadership by an
Indonesian school principal actively dismantled rigid hierarchies to foster trust. This
study aligns with the research of Thorgren and Caiman (2019), demonstrating that
the necessity of psychological safety in implementing agile, adaptive
methodologies transcends corporate boundaries and applies critically to
educational settings. Furthermore, by cross-referencing our qualitative data with
international literature—such as the systemic reviews of emotional intelligence in
educational leadership in Rwanda (Mugabekazi et al., 2026) and the impact of health
leadership education programs globally (Careau et al., 2014)—it becomes evident
that relational discernment is a universal prerequisite for navigating systemic
organizational change. Unlike previous studies that often isolate student cognition
(Andriani & Fraser, 2023) or focus solely on top-down education accountability

frameworks like those in Hong Kong (Hallinger & Ko, 2015), our findings actively
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bridge this gap by proving that top-down accountability only succeeds when paired

with bottom-up empathetic vulnerability.

These qualitative findings offer a significant theoretical contribution by
redefining effective school leadership in the Anthropocene as inherently humane
and intelligent (Godfrey et al.,, 2026). Practically, school management must actively
utilize these insights to cultivate genuine opportunities for informal teacher
leadership (Meirink et al., 2020) and design inclusive environments where equitable
school leadership practices can thrive, particularly when supporting students from
low socioeconomic status backgrounds (Tan et al., 2025). Ultimately, the theoretical
contribution of this research lies in shifting the paradigm of school administration
from a rigid, compliance-based model to a dynamic, relational ecosystem capable

of sustaining high performance during disruptive crises.

Practically, these findings urge district policymakers to mandate
comprehensive emotional intelligence training within their leadership development
programs, ensuring principals are equipped to handle the intense interpersonal
demands of modern schooling. However, a reflective analysis reveals several critical
study limitations regarding this qualitative phase. The purposive sample size of 18
interviewees, while sufficient for thematic saturation within this specific urban
cohort, severely limits the generalizability of these actionable strategies to rural or
culturally distinct districts where hierarchical distance between principals and
teachers may be more deeply entrenched. Additionally, the qualitative data relies
heavily on self-reported narratives collected immediately following Q1; this short
intervention duration introduces a potential "honeymoon effect,” where the initial
positive reception to empathetic practices may wane as the academic year

progresses and standardized testing pressures inevitably compound.
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Finally, the practical operational challenges faced by teachers—such as
managing the immense documentation of Teacher Professional Education
Programs (Dwiyanti & Gabriel, 2023), designing realistic learning trajectories for
foundational cognitive concepts (Susandi & Navarro, 2024), or integrating complex
technological tools like ChatGPT into their pedagogy (Nkolika, 2024)—cannot be
entirely resolved through leadership empathy alone; structural reforms in resource
allocation and workload distribution remain indispensable for holistic school

improvement.

3. Psychological Safety as a Catalyst for Pedagogical Innovation

The integrated data synthesis showed that departments with the highest
psychological safety scores were 40% more likely to successfully implement
innovative teaching methodologies and technological tools introduced during Q1.
Teachers in these psychologically safe environments felt comfortable taking
calculated risks when designing new learning trajectories and adopting digital
platforms. To empirically illustrate this disparity, Table 3 compares the adoption
rates of specific pedagogical innovations between departments identified as having
"High" versus "Low" psychological safety during the Q1 intervention, clearly
demonstrating the role of emotional security in mitigating the fear of technological

experimentation.

Table 3. Adoption Rates of Pedagogical Innovations by Departmental

Psychological Safety Level (Q1)

Pedagogical Adoption in High Adoption in Low Difference
Innovation / Psychological Psychological (%)

Technological Tool
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Safety Depts. (n = Safety Depts. (n =

142) 103)
Integration of 68% 22% +46%
Generative Al (e.g,
ChatGPT) in Lesson
Planning
Utilization of LMS- 85% 45% +40%
Based Feedback
Repositories
Design of Authentic & 74% 31% +43%
Differentiated
Assessments
Implementation  of 61% 28% +33%

Complex  Cognitive

Learning Trajectories

This study aligns with the research of Wake et al. (2024), confirming that
balancing pedagogical innovation with psychological safety is vital for mitigating
staff and student apprehension toward authentic assessments. Our findings also
corroborate Charteris et al. (2024), who assert that psychological safety is a non-
negotiable prerequisite when planning for inclusive spaces and innovative learning
environments. This paradigm holds true regardless of the cultural context, mirroring
the crucial role of psychological safety in implementing agile methods across
diverse international corporate cultures (Thorgren & Caiman, 2019). Specifically, our
respondents reported greater confidence in utilizing an LMS-based feedback

repository to encourage continuous student action (Chirubvu & Muzerengi, 2024)

Vol. 4 No.2 2024 175



HAMKA INSIGHT
https://doi.org/10.51574/hamka.v4i2.123

and in balancing the transformative pedagogical opportunities of ChatGPT with its

inherent ethical challenges (Nkolika, 2024).

Furthermore, psychological safety empowered educators to deepen their
professional competence and specialized content knowledge (Mugume &
Katusiimeh, 2024), enabling them to experiment without fear of punitive measures
when constructing complex designs, such as a realistic learning trajectory for
foundational cognitive concepts (Susandi & Navarro, 2024) or utilizing structured
problem-solving stages to help middle school students tackle complex analytical
tasks (Andriani & Fraser, 2023). This study aligns with the research of Camarero-
Figuerola et al. (2022) in Spain, reinforcing that school leadership practices must
actively mitigate the risks associated with modern educational challenges to foster
an environment ripe for innovation. Furthermore, our findings corroborate
international perspectives, such as those from Chinese hospital staff where affective
commitment directly fuels proactive problem-solving and reduces burnout (Li et al.,
2022), demonstrating that emotional security is a universal driver for adopting
complex, new methodologies. Unlike prior literature that often isolates cognition,
emotion, and motivation as purely student-centric issues (Caliboso et al., 2024), this
study successfully links these psychological states directly to teacher-led
technological adoption, providing a much-needed global perspective on how
emotional and relational practices sustain school leadership during disruptive

change (Vanlommel et al., 2025).

The critical implication here is that technological and pedagogical
mandates will consistently fail unless preceded by robust emotional infrastructure.
By integrating psychological safety into systemic reviews of educational leadership
for inclusive education (Valdés et al., 2026), and adapting best practices from health

leadership education programs regarding widespread system change (Careau et al.,
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2014), school administrators can effectively streamline heavy operational burdens,
such as navigating the intense documentation management of Teacher Professional
Education Programs (PPG) (Dwiyanti & Gabriel, 2023). Consequently, the theoretical
contribution of this section establishes psychological safety not merely as a passive
well-being metric, but as an active, critical catalyst for technological and
pedagogical agility in modern classrooms. Practically, these findings mandate that
school districts must allocate dedicated time for trust-building before rolling out
complex technological initiatives like Al or new LMS platforms, ensuring teachers
are psychologically primed to embrace them rather than resist them out of fear.
However, several study limitations must be critically acknowledged.
Methodologically, measuring the "successful implementation” of pedagogical
innovation during a single quarter (Q1) is inherently constrained; the brief
intervention duration is insufficient to confirm whether these newly adopted
methodologies resulted in sustained, long-term improvements in student academic
achievement. Furthermore, sample size constraints and reliance on self-reported
technology adoption limit the broader generalizability of these findings. Finally,
severe practical operational challenges—such as unequal access to digital
infrastructure among the participating urban schools, and the sheer time required
for teachers in designing differentiated materials alongside their regular teaching
loads—serve as significant confounding variables. While psychological safety
undoubtedly reduces the fear of failure, it cannot magically overcome the tangible
resource deficits or systemic administrative burdens that frequently stifle

pedagogical innovation in real-world educational settings.

While this explanatory sequential study provides robust mixed-methods
insights into empathetic leadership, several constraints must be acknowledged
when interpreting the findings. Firstly, a major methodological limitation lies in the

constrained timeframe of the intervention; focusing solely on Q1 dynamics
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successfully captures the initial enthusiasm and strategic rollout of a new academic
year, but it fails to track the longitudinal sustainability of psychological safety as
teacher burnout naturally peaks in subsequent quarters. Secondly, the sample size
constraints, being limited to five urban secondary schools, heavily restrict the
generalizability of these findings to rural or severely under-resourced educational
settings where systemic resource deficits may overshadow interpersonal leadership
strategies. Additionally, the pre-existing baseline of school culture varied
significantly among the 245 participants, introducing a confounding relational

variable that the quantitative regression could not entirely isolate.

From a practical standpoint, the qualitative interviews highlight the harsh
operational challenges faced by teachers in designing differentiated materials and
adopting innovative pedagogical tools; empathetic leadership, while powerful,
cannot entirely offset the structural realities of inadequate public funding or
excessive administrative workloads. Therefore, while these findings robustly support
the theoretical framework of empathetic leadership as a catalyst for performance,
future research must utilize longitudinal, multi-regional designs to determine if
these localized behavioral shifts translate into sustainable, system-wide academic

transformations.

Conclusion

This study establishes that empathetic leadership is a foundational driver—
rather than a secondary soft skill—for accelerating school team performance.
Addressing the primary research objectives, the findings definitively show that when
educational leaders actively cultivate psychological safety during the critical first
quarter (Q1), they significantly enhance teachers' organizational commitment and
their capacity for instructional risk-taking. Specifically, leadership behaviors rooted

in active vulnerability and relational discernment were found to directly mitigate job
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burnout and serve as the primary catalysts for the successful adoption of complex

pedagogical innovations and digital technologies.

These key takeaways were synthesized through a rigorous mixed-methods
explanatory sequential design. The impact was first identified quantitatively, with
regression modeling of 245 educators proving that psychological safety accounts
for a substantial 62% of the variance in overall team performance. This statistical
reality was then explained qualitatively through thematic analysis of faculty
interviews, which revealed the underlying mechanism: teachers only felt secure
enough to overcome the fear of failure and experiment with new learning
trajectories when principals deliberately replaced rigid, punitive administrative

structures with transparent, emotionally intelligent dialogue.

While this research provides actionable Q1 strategies, its reliance on a
short-term intervention and an urban-centric sample necessitates further empirical
exploration. Future research must employ longitudinal, multi-regional designs to
track whether the psychological safety established at the beginning of the academic
year can be sustained as standardized testing pressures and teacher fatigue
naturally peak in subsequent quarters. Additionally, subsequent studies should
investigate the intersection of empathetic leadership and structural operational
constraints—such as heavy documentation workloads and digital infrastructure
deficits—to determine how relational leadership can be effectively maintained in

severely under-resourced or rural educational settings.

Ultimately, advancing this field of research aims to spark a paradigm shift
in global educational administration. By systematically embedding emotional
intelligence into formal leadership evaluation frameworks, educational districts can
transform schools from compliance-driven institutions into resilient, highly adaptive

ecosystems. In an era defined by disruptive technological change and complex
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societal challenges, this humane approach to leadership is essential to safeguard
educator well-being, foster inclusive learning environments, and ensure that
schools remain universally equipped to meet the cognitive and emotional demands

of the future.
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